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SECTION 1 STATEMENT OF PURPOSE

Maryborough Central State School’s Values align with, and provide support for, the National Values for Australian Schooling.



SECTION 1 STATEMENT OF PURPOSE

Values for Australian Schooling

Respect
Treat others with consideration and regard, respect another person’s point of view

S

Doing Your Best

Seek to accomplish something worthy and admirable, try hard, pursue excellence

v

a

Responsibility
Be accountable for one’s own actions, resolve differences in constructive, non-violent and
peaceful ways, contribute to society and to civic life, take care of the environment

v

Fair Go

Pursue and protect the common good where all people are treated fairly for a just society

Freedom
Enjoy all the rights and privileges of Australian citizenship free from unnecessary
interference or control, and stand up for the rights of others

Integrity
Act in accordance with principles of moral and ethical conduct, ensure consistency
between words and deeds

A9

Maryborough Central SS Values

Respect Respecting self - Respecting property of self, others and the school «
Respecting and appreciating the rights, dignity and worth of others = Listening attentively «
Communicating appropriately - Making sure interactions with people are positive, appropriate
and non-discriminatory - Maintaining positive relationships with other education stakeholders

Effort Attempting and persisting with set work to the best of your ability - Managing time
effectively * Positively contributing to life and activities of the school - Demonstrating an
interest in the life of the school - Co-operating with support plans * Maximising performance
and participation at school - Representing the school with good sportsmanship, pride and
enthusiasm

Self Responsibility Following instructions of supervisors * Making appropriate
choices without supervision « Accepting responsibility for own behaviour » Having appropriate
equipment for tasks = Being honest with myself and others « Solving problems in a peaceful
and positive way = Actively seeking support and Iistening to advice

Safety Safe use of equipment « Acknowledgement and respect of the personal space of
self and others « Following of school rules, routines and instructions  Moving safely through
the school environment = Resolution of conflict without violence  Sun-safe practices

Care & Compassion
Care for self and others

Understanding, Tolerance and Inclusion
Be aware of others and their cultures, accept diversity within a democratic society,
being included and including others

Integrity
Act in accordance with principles of moral and ethical conduct, ensure consistency
between words and deeds

Empathy
Have care and concern for the welfare of others * To consider the impact of actions on others
being acting * To see things from another’s perspective

a

Honesty and Trustworthiness
Be honest, sincere and seek the truth

v

Tolerance
Be aware of others and their cultures, accept diversity within a democratic society,
being included and including others

S

v

Honesty
Be honest, sincere and seek the truth
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SECTION 2 SCHOOL CONTEXT

Characteristics of Maryborough Central State School and the Maryborough Community

HISTORY:

Maryborough Central State School is important for its association with primary education in Maryborough since 1862, and the present Maryborough Central State School buildings are important in
demonstrating changing attitudes to education from the 1870s.

The school is located within an historic precinct of educational facilities consisting of the adjoining former Boys’ Grammar School and the present State High School (formerly the Girls’ Grammar School).
The school is an important component of the Kent Street streetscape of civic buildings, and comprises a variety of building types and forms. The buildings form an attractive group, contributing to the
Maryborough townscape

From its lengthy association with Maryborough and its prominent position on one of the major arterial roads in the city, Maryborough Central State School, and in particular the two-storeyed 1875-76
building, has acquired landmark status in the community.

It was the first state school in Maryborough. Initially established in 1862 in a small building at the northeast corner of Kent and Lennox Streets, it was shifted in 1865 to a purpose-built schoolhouse at the
corner of Alice and Lennox Streets. Despite an additional wing being erected in 1872, the Alice Street premises proved too small to cater for Maryborough's burgeoning population, and the school was
moved yet again to the present Kent Street premises in 1877.

Maryborough Central State School has a number of historically significant buildings. Block C, a two-storeyed masonry building, was erected in 1875-76, initially as an immigration depo6t, and was
converted to school use in mid-1877. The adjacent single-storeyed timber infants' school [Block A] was erected in 1881-2, as was the teacher's residence (now an After School Care facility) on the far side
of the school reserve, fronting Sussex Street. Two of the three timber-framed playsheds were erected in 1879, the other in 1909, and the two-storeyed masonry building [Block B] behind the infants'
school, was erected in 1923-24 as a technical college workshop.

CURRENT SCHOOL PROFILE:

At the beginning of 2008, Maryborough Central State School supported some 322 students across Prep to Year 7, 15 class teachers, 5 specialist/support staff and 3 administrative staff. The school had
managed declining enrolment for the 2003 — 2007 period. In 2003, the school reached its maximum student enrolment with 490 students enrolled at that time. Student enrolment at the beginning of 2007
was predicted to be 275. At Day 8 2007, student enrolment was 289 (see Table 1). This had risen to 332 at the end of semester 1 2008.

Student family backgrounds feature the breadth of socio-economic indicators. In 2007, approximately 14%,

500

Table 1 - Total Enrolments at Day 8

and in 2008 17%, of students identified as being of Aboriginal or Torres Strait Islander descent. Student
transience, both in and out of the school, is something that requires teachers to continually be prepared to
provide individual assistance to new students and provide feedback to other schools with regards to students

475 A who have moved from the school (see Table 2).
AR

450
425 L ~

¥ N CURRICULUM OFFERINGS
400
375 -~ AN - -
350 e N The school offers Preparatory Year to Year Seven. Across this span of time, the school ensures that each
305 N\ student has opportunity to engage with the eight Key Learning Areas of English, Maths, Science, Study of

_— Society and the Environment (SOSE), The Arts, Health and Physical Education, Languages other than English

300 ~
275 : : : : : : : : (LOTE) and Technology.

2000 2001 2002 2003 2004 2005 2006 2007 2008 Teachers plan integrated units to cover aspects of Science, SOSE, The Arts, Health and Technology in a

manner that looks to engage student interest. Maths and English remain key focus areas throughout with each
teacher monitoring student literacy and numeracy levels during the year.

Specialist staff deliver Music (The Arts), Health and Physical Education and LOTE. Teachers identify
individual student’s needs through Central’'s Essential Skills Program and then develop programs to meet these needs. Teachers work hard to support students in their journey to overcome disadvantage.
In 2005, 2006 and 2007 the Reading Recovery Program supported students in year 2 who read below the national benchmarks. Learning support assists class teachers with students who require
modified programs and who are placed in intensive reading and speech programs. In 2008, students in Year 4 and Year 6 who failed to reach National reading, writing and numeracy benchmarks in 2007
received additional support through Federal funding (An Even Start program). In total 30 students were identified, of whom 26 have received additional learning support.

Indigenous students whose reading, writing and maths achievements are below the national benchmarks receive extra tuition to help them improve. Students with disabilities who attend regular classes
for the majority of their school days are supported by a team of Special Education professionals. Gifted and talented students are extended through participation in accelerated Literacy and Numeracy
programs, Integrated Studies and extra-curricula activities.



SECTION 2

SCHOOL CONTEXT

Specific Differentiating Maryborough Central Curriculum Offerings:

» Maryborough Technology Challenge — Smiley Push Cars, Solar Boats and Robotics

* Transition programs from year 7 to 8.

» Walking, Talking Text trials following Bandscales training.
» Reconciliation Week Activities.

» Teacher Generated Tasks (TGT).

* Focus on ICT's for Learning utilising the new computer lab including a data projector and interactive whiteboard.

* Like minded ability class groupings for extension activities.

» Expressive Therapy groups for students struggling to meet social norms.

* Research Excellence program.

EXTRA-CURRICULA ACTIVITIES

Sport:

» Australian Rules, Netball, Touch Football, Soccer, Tennis, Athletics, Cross Country and Rugby League. Students are involved in the Maryborough Schools’ Zone sports competition which is conducted

for 6 weeks during Term 1 and 5 weeks during Term 4.

Cultural Activities:

Concert Band
Orchestra
Choir

Guitar group

The Concert Band and Strings Orchestra practise weekly in the morning before school and often play in the community several times during the year. In 2008, both ensembles were awarded “Gold” at

the local Eisteddfod.

SociAL CLIMATE:

Satisfaction levels with school functions associate

d with school climate

—e— Parents -satisfaction with student discipline
—=— Parents - satisfied that child is safe at this

school
Students - satisfied with behaviour of

students

Students - satisfied safe at school
—*— Students - satisfied treated fairly
—e— Staff - good team spirit

—+— Staff - staff and students respect each other

Year

® L
- — —
3 — " 3
= w’
—
2005 2006 2007 Target 2008

Central provides a supportive school environment. Staff and parents
work closely together to ensure that all students enjoy coming to school
in a safe, well-disciplined environment. We value quality teaching and
learning opportunities. The Triennial School Review in 2004-5 revealed
that the school needed a social skills program. This was introduced for
the first time at the beginning of the 2006 School Year and was
continued in 2007 and 2008. The social skiling program is the key
focus in the first three weeks of school. The remaining 37 weeks of
school are divided into trimesters.

The school accesses the services of a Guidance Officer one day a
week who has a thorough knowledge of the networks that parents and
their children can access in the local community for counselling and
support. The school also has access to a school chaplaincy service and
has linked with a local church group to support some students through
the “Kids Hope” mentoring program.
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Student Outcomes

a) Reading, writing and numeracy results on the Queensland Years 3, 5 and 7 Literacy and Numeracy Tests. (2008 testing conducted Nationally and much earlier in the year than previous years)

Year 3 Year 5 Year 7
2008 347 420 515
Average score for the school 2007 496 538 644
2006 477 582 649
Average score for Queensland 2008 373(-26 )* 467 (-47 ) 529 (-14 )
Reading Average score for Queensland 2007 527 (-31) 606 (-18) 672 (-28)
_ 2008 87.8%
Percentage of students at the school at or above the national
benchmark 2007 93% 76%
2006 82% 63%
2008 350 408 482
Average score for the school 2007 474 562 649
2006 467 565 630
Writin Average score for Queensland 2008 391(-41 ) 468 (-60 ) 521 (-39 )
g Average score for Queensland 2007 523 (-49) 600 (-38) 681 (-32)
Percentage of students at the school at or above the national
benchmark 2007 76% 90% 95%
2006 86% 84% 80%
2008 363 422 525
Average score for the school 2007 477 555 628
2006 465 555 625
NUmerac Average score for Queensland 2008 368 (-5 ) 457 (-35 ) 540 (-15 )
y Average score for Queensland 2007 521 (-44) 588 (-33) 648 (-20)
. 2008
Percentage of students at the school at or above the national
benchmark 2007
2006

1

- Comparative Trend indicators from 2006 to 2007 and 2007 to 2008

| | Areas of strong positive trend

|| Areas requiring focused action/investigation

— These figures in brackets compare the difference between the school mean and the state mean. The arrows indicate if the trend with regards to the difference is positive

Note: 2008 Data collected under a National process (NAPLAN). Validity of comparing raw scores data from 2007 (State process) to 2008 (National process) is limited.

or negative
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SCHOOL CONTEXT

100
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Year 2 NET - Students NOT Requiring Additional Supp  ort

Prior to 2007, the school had experienced limited continuity in staffing across the Early
Phase years. The lack of continuity through 2005 and 2006 may have been a contributing
factor to the Year 2 student learning outcomes in 2006.

In the last two years the school has worked closely with District Office to enhance the level
of staff continuity in the P — 3 area.

The 2008 Year 2 Net results, while not yet at the level desired by the school, demonstrate a
positive trend that when considered with trends in reading, writing and numeracy for Year
3’s over the last two indicate a strength within the Early Years Mini-School team.

Student Continuity

—e— Reading
—=— Writing
Number

2005 2006 2007 2008

Year

Of the students enrolled at July 2006, fewer than 30% were still enrolled in the school in July
2008. During this same period of time a similar number of students left and enrolled in the
school. The magnitude of this transience has created significant challenges for teachers.

Transient students do not by necessity cause adverse trends in student outcomes data. The
key challenge associated with this transience is time. With each new student, teachers need
to take the time to gauge their learning levels, needs and interests. Time spent “settling”
new students into their learning environment, is time lost to the other students in the class.

New Aboriginal and Torres Strait Islander student enrolments during this time far exceeded
the number of departures of identifying students. Currently 17% of the school’s enrolment
identify as either Aboriginal or Torres Strait Islander.

New at the School - Students in the school at July 2008 but
not in the school at July 2006

Continued at the School - Students in the school at both
dates.

Left the School — Students in the school at July 2006 but not
in the school at July 2008
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Satisfaction Levels with Key Skilling/PD opportunit

ies

STAFFE INDICATORS:

Staff satisfaction and confidence can impact significantly on the ability of a school to

enhance student learning outcomes. Staff morale increased markedly from 2006 to 2007.
The target for 2008 is that 90% of staff will be satisfied with morale in the school.

Significant time and money has been expended on creating opportunities for staff to
upgrade ICT skills and to access appropriate, useful professional development. Particular

PD sessions included (a) literacy development for all staff P — 3 (Centrally funded), First
Steps in Maths, ICT Certificate and ELF/PAL (early identification of student literacy

difficulties).

2
1
0 Ll Ll Ll
2005 2006 2007 Target 2008
—&— PD for Syllabus Implementation Year
—l— Assessment appropriate for students
Opportunity to develop ICT skills
School gives opportunities to improve skills
Percentage of Staff Satisfied with morale in the sc  hool
100
95 /’
90 /
i 7
80 e |
I \"\ / T
o ~_
65
60
55
50 1 1 1 1 1 1
2002 2003 2004 2005 2006 2007 2008
—&— MCSS Result
—l— State Result Year
Target 2008 Satisfaction levels with facilities and safety proc edures (Staff)
5
4
% -
3 F —— - —
2
1
0
2005 2006 2007 Target 2008

—8— School is a safe place to work
—+— Satisfied with physical working conditions

—e— Facilities well maintained

—— School has good W. H & S practices
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PARENT INVOLVEMENT IN THE SCHOOL :

Teachers develop strong working relationships with parents through informal meetings before school or after
school. Parents are invited to school to discuss their child’s educational progress with teachers following the
publication of students’ reports and/or the publication of systemic testing results (ie: NAPLAN). Research shows
that parents want to know about their child’s progress and Central staff members are very keen to share information
that will help parents understand their child’s social, emotional and educational achievements and outcomes.

Parent volunteers work in collaboration with teachers in classrooms across the school. They support students in
class by assisting with small group activities. Several parent volunteers also assist with the Home Reading Program
- collecting and processing books daily.

The school has an active P & C whose members work closely with the school, support the work of the school and
support children through the donations of funds for resources each year. Parents also work together with school
staff on special occasions throughout the school year ensuring quality experiences for their children.

Indigenous parents may utilise both the P&C and the Maryborough Parent School Partnership Alliance (MIPSPA)
as avenues to raise issues, concerns or thoughts for consideration

Through the tuckshop and the school’'s Annual Fete, the P&C raises up to $10 000 each year that is used to support
students.

Each year the school recognises those parents who provide support to the school. The Volunteers morning tea,

hosted in mid-November each year, aims to recognise the efforts of this group of parents, grandparents and friends
of Central and to note how their efforts assist in enhancing student learning outcomes. .

OVERVIEW OF KEY STAKEHOLDER PERCEPTIONS :

Key Indicators show a
general upward trend

against like schools over
last 3 years for parents

#$




SECTION 2 SCHOOL CONTEXT

School Performance in Relation to D2010 & 2010 Targets

Performance Indicator 2005 2006 2007 2008

Percentages of students not requiring additional support for each area of the Yr 2 Diagnostic Net: Reading 75 61.8 50 56
Percentages of students not requiring additional support for each area of the Yr 2 Diagnostic Net: Writing 79.5 58.2 68.2 71.3
Percentages of students not requiring additional support for each area of the Yr 2 Diagnostic Net: Number 70.5 23.5 52.3 56.8
Percentage of students achieving national Year 3 Reading benchmarks 84.6 82.1 93.1 87.8
Percentage of students achieving national Year 3 Writing benchmarks 71.8 85.7 75.9 87.8
Percentage of students achieving national Year 3 Numeracy benchmarks 81.6 69 2.4 92.7
Percentage of students achieving national Year 5 Reading benchmarks 75 63.3 76.3 68.4
Percentage of students achieving national Year 5 Writing benchmarks 90 83.7 89.7 61
Percentage of students achieving national Year 5 Numeracy benchmarks 80 60.4 59 73.2
Percentage of students achieving national Year 7 Reading benchmarks 56.3 63.6 70 85.7
Percentage of students achieving national Year 7 Writing benchmarks 89.6 79.5 95 70
Percentage of students achieving national Year 7 Numeracy benchmarks 56.3 54.5 70 82
Percentage of parents/caregivers satisfied that their child is getting a good education at school 81.8 78.2 71.5
Percentage of students satisfied that they are getting a good education at school 82 77.3 87.1
Percentage of parents/caregivers satisfied that the school is a good school 88.2 81.3 89.2
Percentage of workforce engaged in professional development opportunities 72.3 77.5 83
Percentage of school workforce satisfied with access to professional development opportunities that relate to school and systemic initiatives 56.5 57.5 82.9
Percentage of staff members satisfied with morale in the school 79.2 73.8 97.3
Percentage of general component of school grants budget or equivalent expended on professional development for school staff 55.1 45.8 127.8
Staff Attendance - average attendance rate based on unplanned absences of sick and emergent leave for periods of up to 5 days

13.7 8.5 34.4

Staff Retention - proportion of teaching staff (as a percentage) retained in a program year from the previous year
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SECTION 3 REVIEW OF STRATEGIC PLAN 2006 - 2008

S#"<#" .

(except for
curriculum
links across
6-9)

Verified by Mr lan Miles Executive Director (Schools), Isis — Burnett District on 7 July 2005




SECTION 4 TRIENNIAL SCHOOL REVIEW

Part A: Process

Data Gathering Sources/Processes

Systemic Community
School Opinion Surveys - Specific TSR parent & student survey
Systemic Testing (Year 3,5, 7) - Community Forum
NAPLAN data 2008 - P&C Association
Staff survey feedback - School Opinion Surveys
Corporate Data Warehouse - Targeted discussions with parents
Feedback from District Office staff - Australian Bureau of Statistics data

School
University of NSW tests
Essential Skills data
Results on report cards
Staff forums
Corporate Data Warehouse
Direct Triennial School Review surveys
School Opinion Surveys
Feedback from local High Schools
Reading Benchmarking process
Waddington testing
Curriculum Framework
Literacy Strategy
Review of SPO 2005 - 2008

Triennial School Review (TSR)

School Planning Overview (SPO)

Accepted and Agreed Direction for
Maryborough Central State School
2009 - 2011




SECTION 4 TRIENNIAL SCHOOL REVIEW

Part B: Major Findings

Retention/Progression Rates

Data Source: Corporate Data Warehouse Findings:
Fewer than 30% of students remained constant across the last 2 year period.
Few of the students leaving Maryborough Central went to other schools in Maryborough.

Associated Issues:

Retention rates across the two year period 2006 to 2008 provide concerning reading.

Significant issues for support personnel through constant assessing of new students and briefing schools
to which students have transferred.

Challenges to maintain and enhance a school culture/ethos when student turnover is of this magnitude.
Takes time away from the classroom teacher with each new student who arrives.

13 week trimester unit set up creates significant management issues when new students arrive at anytime
after Week 4 or 5 of the unit.

Difficult for class teachers to develop and maintain close, positive relationships with home with high student
turnover.

Turnover rates decrease validity of cohort diagnostic data gained from UNSW test feedback and NAPLAN
data.
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School Opinion Survey Feedback — Parents

Data Source: Corporate Data Warehouse

Performance Area

Benchmarks

2006

2007

Student Outcomes

Below Like Schools

Above Like Schools

That the school is developing your child’s Literacy skills

Below Like Schools

Above Like Schools

That your child is getting a good education at this school

Above Like Schools

Below Like Schools

Curriculum

Above Like Schools

Above Like Schools

With the variety of school activities available to your child

Above Like Schools

Above Like Schools

With what your child is learning at this school

Above Like Schools

Above Like Schools

That the school is preparing your child for the future

Above Like Schools

Below Like Schools

About the usefulness of what your child is learning at school

Below Like Schools

Above Like Schools

Pedagogy

Above Like Schools

Above Like Schools

With the quality of teaching your child receives

Above Like Schools

Above Like Schools

That the school keeps you well informed on how your child is progressing

Above Like Schools

Above Like Schools

Learning Climate

Above Like Schools

Above Like Schools

That the school provides good learning opportunities for your child

Above Like Schools

Neutral

With the interest that the teacher(s) take in your child

Above Like Schools

Above Like Schools

School Climate

Above Like Schools

Above Like Schools

That your child is safe at school

Above Like Schools

Above Like Schools

That your child is treated fairly at this school

Above Like Schools

Below Like Schools

School Community Relations

Below Like Schools

Below Like Schools

That you have opportunities to participate in school decision making

Above Like Schools

Above Like Schools

That the school communicates well with you

Below Like Schools

Below Like Schools

Resources

Above Like Schools

Above Like Schools

With the access your child has to computers at school

Above Like Schools

Above Like Schools

Overall rating

Above Like Schools

Above Like Schools

General Satisfaction: that this is a good school

Below Like Schools

Above Like Schools

Key:

Below Like Schools Significantly Below the results of Like Schools

Below Like Schools Below the results of Like Schools but only marginally

A Lik hool
bove Like Schools Significantly Above the results of Like Schools

Above Like Schools

Above the results of Like Schools but only marginally

/School Issues from Staff SOS Data: \
Parent perception of school similar
to that of parents from like schools
School community relations
concerningly lie below like schools
level. This needs further

k investigation.
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School Opinion Survey Feedback — Staff

Data Source:

Corporate Data Warehouse

Performance Area

Benchmarks

2006

2007

Physical Work Environment

Above Like Schools

Above Like Schools

| feel that this school is a safe place in which to work

Above Like Schools

Above Like Schools

This school has good workplace health and safety practices

Above Like Schools

Above Like Schools

| am satisfied with the facilities in this school

Above Like Schools

Above Like Schools

Relationships

Below Like Schools

Above Like Schools

Staff and community relations in this school are good

Below Like Schools

Above Like Schools

| am treated with respect in this school

Below Like Schools

Above Like Schools

School Operations

Below Like Schools

Above Like Schools

The school is a well organised place in which to work

Below Like Schools

Above Like Schools

| can have a say in decisions about my work in this school

Below Like Schools

Above Like Schools

Staff Morale

Below Like Schools

Above Like Schools

There is good team spirit among the staff of this school

Below Like Schools

Above Like Schools

This school is a good place in which to work

Below Like Schools

Above Like Schools

The staff in this school put a lot of energy into their work

Below Like Schools

Above Like Schools

Support, Resources and training

Above Like Schools

Above Like Schools

| have access to resources | need to do my job well

Below Like Schools

Above Like Schools

People in the school let me know how well | am doing in my job

Above Like Schools

Above Like Schools

Work Roles

Below Like Schools

Above Like Schools

| can cope with what | have to do in my work

Below Like Schools

Above Like Schools

My work role makes reasonable demands of me

Below Like Schools

Above Like Schools

Work value and recognition

Above Like Schools

Above Like Schools

My work skills are appreciated in this school

Above Like Schools

Above Like Schools

Overall Rating

Below Like Schools

Above Like Schools

Key:

Below Like Schools Significantly Below the results of Like Schools

Below Like Schools Below the results of Like Schools but only marginally

A Lik hool
bove Like Schools Significantly Above the results of Like Schools

Above Like Schools

Above the results of Like Schools but only marginally

@chool Issues from Staff SOS Data: \

Staff enjoy working at this school
Mechanisms that make them feel
valued and create opportunity for
input need to be continued.

Direct performance feedback

needs to be enhanced through
Developing Performance

Framework initiative. j
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School Opinion Survey Feedback — Students

Data Source:

Corporate Data Warehouse

Performance Area

Benchmarks

2006

2007

Student Outcomes

Below Like Schools

Above Like Schools

That you are getting a good education at this school

Above Like Schools

Above Like Schools

Curriculum

Above Like Schools

Below Like Schools

With the variety of school activities available to you

Above Like Schools

Below Like Schools

With what you are learning at this school

Above Like Schools

Above Like Schools

Pedagogy

Below Like Schools

Above Like Schools

That you know how well you are going with your school work

Below Like Schools

Above Like Schools

With the way you use computers for learning at school

Below Like Schools

Above Like Schools

Learning Climate

Above Like Schools

Below Like Schools

With the interest teachers take in your learning

Below Like Schools

School Climate

That you are happy to go to this school

Above Like Schools

elow Like Schools
elow Like Schools

That you are treated fairly at this school

Below Like Schools

Above Like Schools

Resources

Below Like Schools

Below Like Schools

With how easy it is to access a computer for learning when you need to

Below Like Schools

Below Like Schools

Overall Rating

Below Like Schools

General Satisfaction: that this is a good school

Below Like Schools

Key:

Below Like Schools Significantly Below the results of Like Schools

Below Like Schools Below the results of Like Schools but only marginally

Above Like Schools N :
Ve Significantly Above the results of Like Schools

Above Like Schools

Above the results of Like Schools but only marginally

/School Issues from Staff SOS Data:

Overall improvement in student perception
Learning climate and curriculum responses
need further investigation.

Set 13 week trimesters may “drag” for some
students with some units.

~

)
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What makes Central a “good” school PARENT Surveys

) ) ) It's small and students are known by a lot of teachers which means they can get help from
Data Source: Triennial School Review Surveys y y g P

all areas not just their own teacher and that they can feel comfortable.

Feedback from teachers to staff

Dedicated principal, teachers, staff, parent helpers, aides.

Anti-bullying programs — Behaviour management

Close to city and a High school

Special Ed Unit

Close to after school care

Motivated staff

Home reading program.

Instrumental Music program.

Healthy choices tuckshop

Terrific P&C committee

Teacher, parent, child communication

Concern and interest in students from teachers

Friendly atmosphere

Provision of special education measures for children with problems.

Relationship between students and teachers.

Central’'s strong sense of community and everyone is friendly and encouraging.

The focus of Central is always on students learning and achieving their best.

It's reputation for having a wonderful principal and a supportive staff

It is academically the best school that | could have my children enrolled at.

It's a lot better than the other schools my kids went to plus it's close to home for them to
walk home

Good environment for the students.

Good structure and routine

Good programs for students

Ability to foresee what’'s needed and to act on it (ie: discipline, opportunities, education)
Being a small school allows teachers and other staff to spend more one on one time with
the kids ensuring that problems are picked up early

Staff seem happy

STAFF Surveys

Cohesive staff

Children are able to access support both educationally and socially
Approachable and supportive admin team

Staff are able to access support for students quickly

Computer lab with IT support

Firm stance on behaviour and uniform

Number of males on staff

General vibe — positive and caring

Leadership

Staff morale and the successful “teams”

Admin’s ability to listen to what staff need and act on it if plausible
ICT opportunities and skills amongst the staff

Managerial and teaching staff flexible

High staff morale friendly working environment

A commitment to improvement

Partnership strengths — Admin/teachers/teacher-aides/P&C/SEU
Willing to move ahead with new ideas — teachers and admin
Reasonably resourced

Community spirit

Supportive staff — good individuals

Varied teaching staff (age and experience)

Excellent SEU

Clear expectations about learning and behaviour

School follows sound and appropriate “Peace Code”

The “vibe” — the relationship between staff

Expectations are clearly explained to students

Admin support of teachers Central has great support for both special needs and also for the above average
the staff and t_helr support of each other - Central enforces the dress code and no-bullying. Simple things like these are a stable
the Leadership team — capable, approachable and success focused point in some kids’ lives and therefore Central’s other rules are respected too.
an acceptance that we are doing well but can always do better and a willingness to try and . It's position in town
do just that School keeps costs for parents at a minimum
\ - The school grounds, design and atmosphere within the school
Sure safe environment for our children strictly adhered to by Principal and teacher.
The quality of teachers and staff /
Community spirit Sc

@chool issues from Data:
- Gender balance on staff appreciated and

should be maintained.
“Team” feels valued and needs to be
supported.
Support for SEU role in
Morale indicative of support provided to staff
by one another. This needs to be fostered.

hool issues from Data: \
School tone important to parents

Parents like to feel that their child is “known” to
the school.

Social interaction and social outcomes are
valued by parents.

Work of SEU highly valued.

- /




SECTION 4 TRIENNIAL SCHOOL REVIEW

What makes Central a “good” school Key Values to uphold

(continued) Data Source: Triennial School Review Surveys

Data Source: Triennial School Review Surveys
STAFF Surveys

STUDENT Surveys
Every child is given the opportunity to achieve to the best of their potential.

Lots of kids/friends - Providing a safe learning and playing environment

Teachers - Staff being approachable and honest about child’s development
Good computer lessons - A good staff/parent relationship

Playground and gardens - That our core business is teaching

Physical Education Lessons - Strong leadership re: student behaviour

How old and big it is - Equal access to education for all

Immediate action on bullying - Hone;ty
Radio Station - Consistency

Feel safe at school - Persisting in adversity
Tuckshop - Safe & secure learning environment

Teacher Aides - Students develop good relationships with peers and staff
Friendly/fun - All children can learn well (no excuses)
P&C - School improvement is our business

Anzac Day Ceremonies - Partnerships with families

Sport Afternoons - SERS
Sport shed and Equipment - Consistency between expectations of all year levels (behaviour)

Respect for people and property - Good communication between staff and parents

Swimming - Showing care and consideration towards all

Big Chess Game - Strong belief that every student has a right to be given opportunities to learn and achieve
Excursions - Safety, Effort, Respect & Self-Responsibility for and from all school community members
Homework - Respect

Good soccer oval - Support of classroom staff
Tree’s/Chairs under trees - Pride and integrity

Board Games

Fun Friday

Sun Smart

Behaviour of students

Technology Challenge

Leadership Days

Decorative Paintings

Staff Interaction with students

Art

Mr Smith’s garden

Cold drink taps

Instrumental Music Program /School issues from Data: \

chool issues from Data: \ - Strong support for the current key values

Students recognise a number of positive (Safety, Effort, Respect, Self Responsibility)
aspects at school - Additional linkage to Australian Schooling

Ancillary staff recognised as important players Values noted (honesty, integrity, care &

compassion)
\_ /
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SECTION 4 TRIENNIAL SCHOOL REVIEW

Key Values to uphold  (continued) STUDENTS Surveys

Students from Years 6 and 7 were asked to note five (5) values from a list of eleven (11) on
which they felt the school should focus. The information below notes the number of students who
included that particular value in their shortlist of five (5).

Data Source: Triennial School Review Surveys

PARENT Surveys

Good behaviour — well rounded students 54 HONESTY
That literacy and numeracy are the foundations of a good education.
Second language and music program

Dress — uniforms

Behaviour standards — Anti-bullying programs

Respect — Teachers, peers, parents, self (child) — school equipment SAFETY
Acceptance — Culture, special needs
Encouragement — For all students to do their best STRONG. CONSISTENT DISCIPLINE
Academic achievement

Teaching children the basics of spelling, grammar, times tables and engendering values of
respect for SElf, others and elders. CULTURAL ACCEPTANCE (TOLERANCE)

Tough anti-bullying measures.
Strong consistent discipline. SELE RESPONSIBILITY
Continuing to promote school pride, rewarding positive behaviours and recognising
student achievements.

Respect — trying to discourage Bullying EFFORT
Happy teachers which make our children happy learners
The encouragement of our children to be proud of Central PRIDE AND INTEGRITY
School rules, hygiene and dress.

No bullying — it's not cool — it's out completely
Discipline, self control/responsibility COMPASSION (EMPATHY)
Good behaviour
Respect for each other, teachers, staff and visitors to the school ENCOURAGEMENT
Honesty

Compassion

Enhanced learning in literacy and IT

Safety of our children especially from children with behavioural, physical problems
Motivation in Physical and Mental stimulus

Anti-bullying

Dress Code (modesty in both females and males)

Safety for self and others

RESPECT

SCHOOL PRIDE

School issues from Data: School issues from Dat a:

Support for current values and practices noted. - Current values rate well but there is a need to
Additional links to Australian Schooling values note an aspect associated with pride.

(Honesty, Compassion) - Additional strong links to Australian Schooling
Tolerance could be noted to cover acceptance. values (Honesty, Compassion, Integrity)




SECTION 4 TRIENNIAL SCHOOL REVIEW

Factors that enable the school to offer What could be done to further assist
the current standard of learning student learning ?

Data Source: Triennial School Review Surveys Data Source: Triennial School Review Surveys

STAFF Surveys STUDENT Surveys

Learning team relationships . More maths

Solid behaviour management - Better explaining

Planning days — support - Better themes/units

Tracking of stuc_jents from 1-7 - Longer lunch breaks, less eating time

Integrated studies - Spelling

Support programs _ - Have more ICT learning

Some experienced and dedicated staff . Teachers doing more of the things you are bad at

Le_\ac_:lership _ _ _ - More homework
Mix in teaching staff experience and youthful experience . Stay in if things are not done

Some very supportive families and parents . More time doing maths and spelling
A good blend of youth and experience in teaching staff . More playtime

The team planning days . More science

The ICT support_ _ - More extended classes

The support available (SEU and teacher aides) . Classes for people who need help
The understanding and allocation of resources given to teacher planning . More homework

Behaviour management stance and the support provided by admin . More teacher aides

Experienced teachers sharing and being willing to give time to others . More English

Continuing to work as teams — sharing, helping and encouraging each other . Tutoring

Having strong curriculum leaders such as Matt to facilitate unit work. . Home Reading

Experienced staff able and willing to monitor less experienced staff . More hands on learning

Able and effective support staff - Learn more languages

Good adm.inistratior} - More books in the library
Collaborative planning process . More tests

SEU support _ o . More teachers on playground duty
Open, honest and efficient communication . Computers on every student's desk
Air conditioning
All bullies to be removed
Better computers
Smaller classes
More support for struggling students
More strict teachers
Religious Education
Camps

chool issues from Data: \ /School issues from Data
Team planning days need be budgeted for and to continue. - G & T opportunities need to continue.
Teachers need to take on lead roles at planning meetings. - Students are noting a desire for more “basics” work (ie: English, Maths,
Importance of relationship with home noted. These relationships need to be spelling etc).
continually consolidated. - Discipline is appreciated by students.

)
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SECTION 4 TRIENNIAL SCHOOL REVIEW

PARENT Surveys (Quantified Feedback) STUDENT Surveys (Quantified Feedback)

As part of the student survey there were 8 target statements focussing on areas that the school
particularly sought feedback on. Students were asked to rate their agreement level with each
statement from 1 (Strongly Agree) to 5 (Strongly Disagree)

As part of the parent survey there were 8 target statements focussing on areas that the school
particularly sought feedback on. Parents were asked to rate their agreement level with each
statement from 1 (Strongly Agree) to 5 (Strongly Disagree)

5

5

1. The primary learning focus in the Prep to 3
Years needs to be on the development of
literacy and numeracy.

2. You are kept appropriately informed with
regards to your student’s behaviour (both
positive and negative).

3. Communication between teachers and
parents allows parents to keep up to date with
their student’s progress.

4. The learning needs of all students are
catered for.

5. The school needs to continue its focus on
the provision of learning activities that utilise
ICT’s (internet, digital cameras, animation,
software etc).

6. Staff are genuinely interested in the well
being of their students and in enhancing their
students’ learning.

7. Behaviour Management procedures are
appropriate and effective.

8. Staff are approachable and willing to make
time to talk to parents about any school based
IsSsues.

1. You are satisfied (happy) with the level of
your reading, writing and number skills.

2. Your teachers take the time to recognise
both positive and negative behaviours.

3. Your teachers regularly let you know how
you are progressing with your school work.

4. Your particular learning needs are catered
for.

5. The school needs to continue its focus on
the provision of learning activities that utilise
ICT’s (internet, digital cameras, animation
software etc).

6. Staff are genuinely interested in your well
being and in enhancing your learning.

7. Behaviour Management procedures are
appropriate and effective.

8. Staff are approachable (friendly) and willing
to make time to talk to you when you are
having problems.

Key to Table:

Response Range

Average of all responses

(s

chool issues from Data:

Strong parent support for the school and school operations.

\

Lingering uncertainty around meeting individual student learning needs
Significant support for literacy and numeracy being the focus in Prep — 3

School focus on ICT immersion supported.

Key to Table:

Response Range

Average of all responses

(s

chool issues from Data:

Students believe they could be told more regularly how they are progressing.
Generally student feedback deflated in comparison to parents. The reasons
for this need further investigation.

Support for ICT program noted.
Stiident reshnonses cavered whaole ranae in all statements /

\




SECTION 4

TRIENNIAL SCHOOL REVIEW

Key Unique Features to be retained

Data Source: Triennial School Review Surveys

Staff:

Computer lab with IT support

School environment — unique buildings and grounds

SEU unit

Tracking of students from 1-7

Support programs being used (home reading/support —a-reader/essential skills)
Approachable and supportive admin team

A mix of both youth and experienced teachers and male/female teachers
Beautiful school grounds (enhances atmosphere and learning environment)
The learning teams

The SEU

Staff meeting/team meeting rotation (ie: not meeting every week)

The advancement and high standards in ICT (eg: website)

A variety of staff functions which is key for developing and maintaining morale and
collegial

Great relationship shared amongst specialists/teaching staff/teacher aides and SEU
Heritage, history, motto/creed — “Struo” not Learn well, Relate well

Strong focus on learning well and relating well

History

Computer lab

Good support staff (teacher aides and office)

Good admin personnel

Expert IT person in the school (ie: Kurt)

Solid functioning SEU

History and heritage (eg: ANZAC Day)

ICT key teacher role

Collaborative planning processes & financial commitment to support these
Learning Celebrations

Nice grounds

Parents:

Principal and current staff also. Don’t change anything because it seems perfect.
Quiality teaching staff

It has a lovely “country school” atmosphere.

Current teachers and staff

Special Ed unit and teachers

Teacher — children relationships

Sports Day

DJ/Radio Club (music during recesses)

There is an understanding, ‘easy going’ atmosphere whilst the students are still well
behaved. This is very different to larger schools and Brisbane school which are so pre-

occupied with the pressures of political correctness that the school’'s community
atmosphere suffers for it.

Its history, character and grounds. Everything should be enhanced not changed.
Friendly relaxed atmosphere.

No discrimination — everybody is welcome

The small closeness between the kids, teachers and other staff

The extra programs for the gifted and talented (Reading groups & Maths groups)
MCSS needs to never forget either end of the learning spectrum — special needs and G&T
special needs

Unique layout of the school which incorporates old and new and the gardens
Many ex-students come back as teachers, so they should be proud.

Students:

Computer lab
Safety of school

Mr Clark

Buildings

Teachers

Music Program
Positive atmosphere
DJ/Radio
Anti-Bullying Policy
Friendly Staff and People
Playtime

Tuckshop

Sports Day

Sports Equipment
Oval

Anzac Day
Classrooms
Teacher Aides
Library

The podium
Technology Challenge

School issues from Data:
Staff:
- Value the “team” approach to planning and school
set up

Use of data supported to track students

Strong support for ICT initiatives

X Outlets for all students to voice opinion on school
Excursions issues needs consideration

Bookclub . Relationships and morale add value to their role.
Uniform Parents:

Swimming - Disciplined environment important but parents
Rules appreciate the manner in which this has been
Chess Competition created.

Different Units each Term . Need to continue focussed support on learning
Central Fair needs of all students.

Discipline Students:

Behaviour Code - Disciplined environment important

Awesome band teacher - Extra curricular initiatives (ie: Chess Stadium, Radio
Painting on tuckshop Club) appreciated

School grounds - Students can sense “tone” and it is important.




Part C:

Recommendations

Key Priorities for 2009 — 2011

As endorsed at School P&C Meeting on Tuesday 21 October 2008.

1. Literacy & Numeracy (Key Early Years Priority)

Tracking and monitoring of student literacy levels

Early Identification of, and programmed support for, students struggling with the basics literacy & numeracy
Provision of life experiences that clearly articulate the importance of a functional level of literacy
Targeted support and opportunities for Gifted and Talented students to extend their skill/lknowledge/learning

Social Skilling

Continue beginning of year social skilling program and mid year bullying audit.

Responsible Behaviour Plan Review 2009

Engaging Learning Activities (Key Middle Phase P

riority)

Construction of learning tasks that are relevant to, and engaging for students, keeping them enthused about learning for when they enter High School.
Ensure all students can engage with, and make meaningful use of, digital and learning technology.

Enhancing school climate

Encouraging a sense of fun and enjoyment as a part of our disciplined school environment.

Community Engagement

Promotion of, and organised involvement in, community celebrations (ie: ANZAC Day, Reconciliation Day, Eisteddfod etc)
Planning links between curriculum and Maryborough technology Challenge.

Other Priorities to Guide School Planning Overview

2009 - 2011

Learning:

Further integrate information technology within teaching and learning
across the curriculum.

Continue to provide a safe, tolerant and disciplined learning environment.
Quality Teaching & Learning Strategies: Through a Focus on Literacy,
Thinking Skills and Productive Pedagogies.

Provision of options to allow community access to resources and learning
opportunities

Utilise valid monitoring and tracking processes for literacy to assess
effectiveness of whole school literacy strategy

Provision of individual AEP’s for at risk students

Creation of a visible approach to middle phase of schooling agenda
Planning linked to Essentials

Provide learning experiences that enhance lifeskills of students

To create clear links between the classroom and the real world

Workforce:

Supporting staff with appropriate learning and
development — focus areas literacy & numeracy
development, ICT usage and QCAR.

Role of ancillary staff in total service delivery needs to
be clearly outlined and noted. Staff need to feel valued.
Focus on building leadership density amongst staff
Complete embedding of Developing Performance
Framework

Completion of Crossing Cultures series by all
continuing teaching staff (2011)

Schools:

Enhancement of community partnerships (ie: local
businesses, TAFE’s and Universities)

“Partners for Success”, improving communication and
consultation

Community involvement in school and schooling to be
fostered

Maintain inclusive nature of school

Create outlets for students to voice opinion on school
Issues

Creation of a 5 year landscape plan

Air-conditioning program to be phased in across 3
buildings by the end of 2011 (at least 2 rooms in each
building).




Maryborough Central State School
2009 — 2011 School Strategic Plan

WE BELIEVE

WE VALUE

VISION

STATEMENT OF
PURPOSE

The individual child should be the focal point of learning Each child's individual learning style should be considered Effective
communication is an essential mechanism in successfully catering for the individual child's needs  All children should have access to the
relevant physical and human resources and services that foster individual growth and development Curriculum provides children with
the opportunities to develop skills and attitudes which will enable them to participate in life-long learning.  Teachers should continually
update and enhance their professional expertise.

Respect Safety Self Responsibility  Effort Honesty Empathy Tolerance Integrity
Maryborough Central — A Place where all students learn well and relate well.
To create a safe, tolerant and disciplined environment within which young people prepare to be active and reflective Australian citizens with

a disposition to lifelong learning. They will be able to participate in and shape community, economic and political life in Queensland and
the nation. They will be able to engage confidently with other cultures at home and abroad.

Key Strategic Directions 2009-2011

technology to engage students.

Learning Schools Workforce
1. Literacy and Numeracy (Prep — 3) 1. Social Skilling 1. Literacy & Numeracy Skilling
P Tracking and monitoring of student - Continue beginning of year social - PD on early identification of issues
R literacy levels skilling program and mid year bullying
Early Identification of, and programmed audit. 2. Building Leadership Capacity
| support for, students struggling with the - Responsible Behaviour Plan Review
O basics literacy & numeracy 2009 3. Highlighting Essential role of
Provision of life experiences that clearly | 2. Enhancing School Climate Support Staff in Learning process
R articulate the importance of a functional - Encouraging a sense of fun and
level of literacy enjoyment as a part of our disciplined | 4. Embedding Developing
| - Targeted support and opportunities for school environment. Performance Framework
T Gifted and Talented students to extend 3. Community Engagement _ o
their skill/lknowledge/learning . Make students feel their learning 5. Cross Cultures Toolkit Training
| 2. Engaging Learning Experiences (4 — 7) relates to the outside world.
Students leave Central enthused about - Involve students in community
E the learning process. endeavours.
S Plan for use of digital and learning

1. Literacy & Numeracy 1. Social Skilling 1. Staff Skilling
S - Jolly Phonics, THRASS, Essentiial Skills |- 3 week start of year Social Skills - QCAR, Literacy (EQ Initiative),
Program program Numeracy (FSiM), ICT, ELF, PAL.
T Monitoring literacy and numeracy levels |- Alignment to RBPS 2. Building Leadership Capacity
R through external testing (UNSW test 2. Enhancing School Climate - Identify Mini-school leaders
Years 4- 6 & NAPLAN data) - Completion of 5 year Landscape Plan - Support Curriculum Committee’s role
A Support staff PD (e.g. Support-A-Talker, |- Weekly parades to celebrate success 3. Highlighting Essential role of
SAR, SAW, SAN) - Social functions for staff Support Staff in Learning process
T Early identification of literacy/numeracy  |. Focus on highlighting positive student |- Celebrate teacher aides day, office
E through ELF/PAL processes behaviour worker (secretary) day.
Programming for G&T students through 3. Community Engagement - Use newsletter to raise profile of
G flexible staffing arrangements - Promotion of, and organised ancillary staff
| Programming of LST support based on involvement in, community celebrations | - Create “Central’'s Champions” list
students with similar needs. (ie: ANZAC Day, Reconciliation Day, (noting Volunteers)
E 2. Engaging Learning Experiences (4 — 7) Eisteddfod, Essay competitions etc) 4. Embedding Developing
Link to student interest - Planning links between curriculum and Performance Framework
S Use technology meaningfully and Maryborough Technology Challenge. - Link DPF with Senior Teacher Action
creatively - Utilising web page to engage parents Plan & Professional Standards for
Teachers
School Opinion Survey School Opinion Survey School Opinion Survey

0 Learning Celebrations well attended

I
N
0 80% parents and students satisfied they | o School climate responses” like school | o PD Satisfaction - 80%
D are getting a good education means for parents and students o AccesstoPD- 80%
| 0 School Opinion “School climate o0 Morale Satisfaction - 80%
National Benchmarks (NAPLAN) responses” like school means for o ICT satisfaction (all groups) - 80%
C o Numeracy, Reading, Writing 85% parents and students I
o Spelling, Grammar & Punctuation 90% |0 80% parents satisfied that this is a o 100% teaching staff completed
A o Indigenous Numeracy, Reading, Writing good school Developing Performance Plan
T data above State Indigenous Mean o Staff taking lead role in setting school
0 Increase percentage of students in 0 Number of community groups direction.
O National top 20% Numeracy, Reading, accessing school 0 Support staff demonstrating initiative in
R Writing the classroom
S




